
Acta Scientiarum 

 

 
http://periodicos.uem.br/ojs/acta 

ISSN on-line: 2178-5201  

https://doi.org/10.4025/actascieduc.v47i1.64584 

 
TEACHERS' FORMATION AND PUBLIC POLICY 

 

Acta Sci. Educ., Maringá/PR, v. 47, e64584, 2025 

Youth and Adult Education: indicators of the use of active 

methodologies in learning through research 

Juliane Retko Urban* and Antonio Carlos Frasson 

Programa de Pós-graduação em Ensino de Ciência e Tecnologia, Universidade Tecnológica Federal do Paraná, Rua Doutor Washington Subtil Chueire, 330, 

84017-220, Ponta Grossa, Paraná, Brasil. *Author for correspondence: E-mail: juretko.urban@gmail.com 

ABSTRACT. This article, composing a systematic literature review - RBS, aims to identify the scientific 

production on the subject of the use of active methodologies with students of Youth and Adult Education - 

YAE. The research was carried out using the methodology called Methodi Ordinatio. The guiding question 

was: ‘Is there the usage of active learning methodologies for the modality of youth and adult education?’ 

From the point of view of the problem, it consists of qualitative research, as it aims to learn from the 

production of articles and what is raised about the central questions of the theme. As a result of the survey, 

1458 searches were initially obtained. After the filtering process, elimination of duplicates, articles 

published in congresses and books, 1153 articles remained. From these, titles and abstracts were read and those 

outside the research area were eliminated, leaving 189 articles. It was observed, in this study, that the use of 

active methodologies occurs in several divisions of the education area, being possible its application. However, 

studies published exclusively on the use of active methodologies in Youth and Adult Education are presented in 

the number of 2 articles until the moment of this research. These articles, which address the use of active 

methodologies applied with students in professional education, explain and point out its benefits. 

Keywords: adult education; methodology; active learning methodologies. 

Educação de Jovens e Adultos: indicadores do uso das metodologias ativas na 

aprendizagem por meio de pesquisas 

RESUMO. Este artigo, na forma de revisão bibliográfica sistemática (RBS), objetiva identificar a produção 

científica sobre a temática do uso de metodologias ativas com educandos da Educação de Jovens e Adultos 

- EJA. A pesquisa foi realizada utilizando a metodologia denominada de Methodi Ordinatio. A questão 

norteadora foi: na modalidade de Educação de Jovens e Adultos há o uso de metodologias ativas no processo 

de aprendizagem? Do ponto de vista da problemática, caracteriza-se como pesquisa de cunho qualitativo, 

pois visa conhecer sobre a produção de artigos e o que se coloca sobre as questões centrais do tema. Como 

resultado do levantamento, obteve-se, inicialmente, 1458 pesquisas. Após o processo de filtragem, 

eliminação de duplicatas, artigos publicados em congressos e livros restaram 1153 artigos. Destes, foi 

realizada a leitura dos títulos e resumos e os que estavam fora da área de pesquisa foram eliminados, 

restando 189 artigos. Observou-se, neste estudo, que o uso de metodologias ativas ocorre nos vários 

segmentos da área da educação, sendo possível a aplicação. Porém, estudos publicados exclusivamente 

sobre o uso de metodologias ativas na Educação de Jovens e Adultos, até o momento desta pesquisa, 

apresenta-se em número de 2 artigos. Artigos estes que abordam sobre o uso de metodologias ativas 

aplicadas com os educandos na educação profissional, onde explicam e apontam os seus benefícios. 

Palavras-chave: educação de jovens e adultos; metodologia do ensino; metodologias ativas na aprendizagem. 

Educación de jóvenes y adultos: indicadores del uso de las metodologías activas en 

el aprendizaje a través de la investigación 

RESUMEN. Este artículo, en forma de revisión sistemática de literatura - RBS, tiene como objetivo 

identificar la producción científica sobre el tema del uso de metodologías activas con estudiantes de 

Educación de Jóvenes y Adultos - EJA. La investigación se llevó a cabo utilizando la metodología 

denominada Methodi Ordinatio. La pregunta orientadora fue: en la modalidad de educación de jóvenes y 

adultos, ¿existe el uso de metodologías activas en el proceso de aprendizaje? Desde el punto de vista del 

problema, se caracteriza como una investigación cualitativa, ya que tiene como objetivo conocer sobre la 

producción de artículos y lo que se plantea sobre las cuestiones centrales del tema. Como resultado de la 
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encuesta se obtuvieron inicialmente 1458 búsquedas. Después de filtrar, eliminar duplicados, artículos 

publicados en congresos y libros, quedaron 1153 artículos. De estos, se leyeron títulos y resúmenes y se 

eliminaron los que estaban fuera del área de investigación, quedando 189 artículos. Se observó, en este 

estudio, que el uso de metodologías activas ocurre en los diversos segmentos del área de educación, siendo 

posible la aplicación. Sin embargo, los estudios publicados exclusivamente sobre el uso de metodologías 

activas en la Educación de Jóvenes y Adultos, hasta el momento de esta investigación, se presentan en el 

número de 2 artículos. Estos artículos abordan el uso de metodologías activas aplicadas con estudiantes de 

formación profesional, donde explican y señalan sus beneficios. 

Palabras clave: educación de adultos; metodología; metodologías activas en el aprendizaje. 
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Introduction 

Over the years, Youth and Adult Education (EJA) has had a trajectory that has been entangled with 

Brazilian public policies, which do not always meet the needs of this type of education. Thus, there are 

discussions and debates taking place, aiming to benefit educators who work in the modality and students who 

participate in it. 

The teaching and learning process is a constant challenge for educators, namely: how does learning 

happen, what do students need to learn, how to teach so that most students can understand the content? 

Does the use of new pedagogical practices and processes contribute to learning? These questions are part of 

the daily lives of many educators and it was from these concerns that the starting question for this systematic 

bibliographic review research arose: in the modality of Youth and Adult Education, are active methodologies 

used in the learning process? 

The ideas that underpin the use of active methodologies are not new. The origins lie in the movement 

called New School, whose thinkers since the end of the 19th century, such as William James, John Dewey and 

Édouard Claparéde, defended a teaching methodology centered on learning through experience and the 

development of the learner's autonomy (Berssanete, 2021). However, Cortiano and Menezes (2020) explain 

that the innovative nature of active methodologies is configured to the extent that they oppose traditional 

teaching. 

The education proposed by Dewey (1959) is based on the education of learning by doing, where, through 

experiences guided by the principles of initiative, originality and cooperation with educational potential for 

the student, they make it possible to leverage their potential. In addition to Dewey (1959), Freire's (2005) 

pedagogical principles that deal with dialogical, participatory and awareness-raising education, which are 

developed through the problematization of reality, in its apprehension and transformation, are also in line 

with the perspective of using active methodologies for learning. Furthermore, reporting on Freire's pedagogy 

of problematization, Berssanete (2021, p. 40) points out the following reflection: 

Thus, from the perspective of the problematization methodology, teaching means creating situations to awaken the 

learner's curiosity and allow him to think concretely, making him aware of reality, in order to be able to question it, 

so that one can then construct knowledge to transform it, overcoming the idea that teaching corresponds to a simple 

transfer of knowledge. 

And also, to overcome banking and traditional education, focusing on the student's learning, with the 

objective of involving, motivating and dialoguing, which are some requirements for this learning to have 

meaning, because when it has meaning, the action of learning becomes more attractive since 

In a personalized learning environment, learning begins with the student. The learner informs how he/she learns 

best so that he/she can organize his/her objectives actively, together with the teacher. In an individualized learning 

environment, learning is passive. Teachers provide instruction on an individual basis. Students have no say in their 

learning. In a differentiated classroom, students can be active participants in their learning. Teachers modify their 

teaching style through stations or flipped classrooms, presenting the same content to different types of students, 

but students still receive information passively. When students personalize their learning, they actively participate, 

directing their learning process and choosing a way to learn better (Bacich, Tanzi Neto, & Trevisani, 2015, p. 53).  

It is believed that, through active methodologies, this path can be followed in a more pleasant way for 

everyone involved. Mattar (2017, p. 21) establishes that the concept of active methodologies can be conceived 



Revisão sistemática na Educação de Jovens e Adultos ...Page 3 of 12 

Acta Sci. Educ., Maringá/PR, v. 47, e64584, 2025 

as “[...] an education that presupposes activity (as opposed to passivity) on the part of students”. Mattar (2017) 

addresses the issue of students developing activities during the learning process and Berssanete (2021, p. 41) 

agrees, when referring to students' expectations regarding learning and the use of active methodologies: 

Furthermore, it is necessary to consider that students in the formal education system have expectations regarding 

learning, as well as their own training and development, which are very different from previous generations. Therefore, 

immersed in this context, active learning methodologies present themselves as a possibility of transforming the 

teaching/learning process into motivating, creative, meaningful and contextualized experiences for students. 

Like Mattar (2017) and Berssanete (2021), Leite (2021, p. 49) defines active methodologies as a “[...] critical-

reflective, participatory and committed teaching and learning process. They are based on the principle of autonomy. 

In this constructivist model, the student is seen as the protagonist of his/her learning”. 

By defining students as protagonists of their learning, it is understood that their role is that of autonomous 

subjects, ceasing to be spectators in the process and becoming protagonists. For this, active methodologies use 

experiences, real or simulated, to develop learning. 

These experiences can come from social practice, from the context in which the student is inserted, with the 

intention of developing the analysis of the situation experienced by them, always respecting their place of origin. 

Thus, the use of active methodologies and their importance lead some authors, such as Bacich and Moran (2018, p. 

39) to state that: “[...] active learning increases our cognitive flexibility, which is the ability to alternate and perform 

different tasks, mental operations or objectives and to adapt to unexpected situations, overcoming rigid mental 

models and inefficient automatisms”. 

Active methodologies focus on active learning, and with this, the student stops being just a spectator 

and becomes directly involved, participative, reflective and a protagonist in learning, and this learning 

becomes meaningful and the relationships of what is taught become closer to the reality of the student, so 

that what is learned becomes meaningful. The concept of active learning is opposed to the idea of passive 

reception of knowledge, which is the approach of traditional teaching, where the content and the main 

objective are presented, which is to complete the subject program (Bacich & Moran, 2018). Thus, the 

definition of active learning by Berssanete (2021, p. 43) is: 

Active learning can be conceptualized in a simple and generic way as any form of learning in which the learner is 

doing something other than just listening or, even, as any activity in which the learner actively participates in the 

process of constructing his/her knowledge. 

The development of an instructional method, where students carry out significant learning activities, there 

is reflection on what they are learning and doing, the approach is centered on the learner, there is 

collaboration and interaction between educator and student with the content, it can be said that active 

learning is being practiced. 

However, for active learning to effectively occur, there is a need for empirical and conceptual support. Thus, 

active methodologies, or also called active learning approaches, require planning by educators so that students 

become involved and actively participate in the process. The role of the student becomes that of an active subject 

in relation to the learning process, through challenging situations and problems proposed by the educator. 

When exploring the benefits of applying the active methodology, Leite's definition (2021, p. 50) stands out 

when he addresses the contribution of the method: 

The method can contribute to improving practice and developing positive attitudes, because innovative 

methodologies encourage critical thinking as they address real-world problems. Learning processes are multiple, 

continuous, and hybrid. [...] The benefits of active methodologies applied in the classroom environment are many, 

including student autonomy, problem-solving skills, empathy, protagonism, peer collaboration, and the 

development of critical thinking. 

When referring to problems in the real scenario, in youth and adult education, it is possible, based on knowledge 

of the student's reality, to seek to act with situations exposed and experienced by students in their locations and 

act so that this can be contextualized and reflected in the content presented in the classroom. 

The main intention is for students to participate in classes, to be able to construct their learning, reflect and 

learn about what is relevant, and for this knowledge to be used in their later studies, in their daily lives and/or in 

their profession. In line with this thought, Leite (2021, p. 50) corroborates by elucidating that: “[...] in this teaching 
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process, the student is encouraged to seek their own learning, the capacity for self-education is stimulated, actively 

fostered by the search for information and the student is directed to reflect on their reality”. 

What is currently observed is that the teacher-centered model makes the teacher transmit the content 

to the students in a horizontal relationship. “This model was created at a time when it does not 

correspond to the current situation and, therefore, may no longer meet the needs and perspectives of our 

students” (Berssanete, 2021, p. 41). 

In order to meet the diversity of students in an youth and adult education classroom and ensure that most 

of them obtain the knowledge necessary to pursue their professional careers or studies, the use of active 

methodologies can be an option to facilitate the learning process of students. Based on this premise, we 

sought to understand the scientific production published through articles in national and international 

databases, aiming to identify the research produced, where active methodologies are applied in the modality 

of youth and adult ducation. 

Systematic literature review 

The methodology for searching for articles to gain knowledge about the state of the art on the use of 

active methodologies in Youth and Adult Education was carried out through a systematic bibliographic 

review. The first step was to choose the keywords to be used in the search in the scientific databases. The 

study was based on the area of education, so the selected keywords are correlated to active methodolog ies 

and adult education. 

Figure 1 shows the keywords used. 
 

Active methodologies  

• Active methodologies 

• Active learning 

• Problematization 

• Flipped classroom 

• Pedagogical practices 

• Educational processes 

Youth and adult education  

• Youth and adult education 

• EJA 

• Adult education 

Figure 1. Keywords used in the research. 

Source: Own authorship (2022). 

The keywords were grouped and crossed, forming 24 combinations: 

a) Active methodologies and youth and adult education; 

b) Active methodologies and EJA; 

c) Active methodologies and adult education; 

d) Active learning and youth and adult education; 

e) Active learning and EJA; 

f) Active learning and adult education; 

g) Problematization and youth and adult education; 

h) Problematization and EJA; 

i) Problematization and adult education; 

j) Flipped classroom and youth and adult education; 

k) Flipped classroom and EJA; 

l) Flipped classroom and adult education; 

m) Digital teaching resources and youth and adult education; 

n) Digital teaching resources and EJA; 

o) Digital teaching resources and adult education; 

p) Pedagogical practices and youth and adult education; 
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q) Pedagogical practices and EJA; 

r) Pedagogical practices and adult education; s) Innovative pedagogical practices and youth and adult education; 

t) Innovative pedagogical practices and EJA; 

u) Innovative pedagogical practices and adult education; 

v) Educational processes and youth and adult education; 

w) Educational processes and EJA; 

x) Educational processes and adult education. 

To search for articles, from these 24 combinations, the following databases were selected: Scielo, 

Science Direct, Scopus and Web of Science. The choice of databases was defined by the breadth of each 

database. The Scielo database allows electronic access to full articles from journals in Argentina, Brazil, 

Chile, Colombia, Cuba, Costa Rica, Venezuela, Bolivia, Peru, Uruguay, Spain, Portugal and South Africa. It 

meets the needs of scientific communication in Latin America and the Caribbean. Scopus was used because 

it is the largest database of abstracts and citations with peer review. It offers a comprehensive overview of 

the world's research production in the areas of science, technology, medicine, social sciences, arts and 

humanities, the Scopus solution provides intelligent tools for monitoring, analyzing and visualizing 

research (Scopus, 2022). 

Science Direct is Elsevier's peer-reviewed full-text database containing over 15,000 e-book titles and 

over 2,500 journal titles in Science, Technology and Medicine, containing over 25% of all scientific 

information published worldwide, used by over 16 million researchers (ScienceDirect, 2022). Web of Science 

is a unifying research tool that allows users to acquire, analyze and disseminate information from the 

database in a timely manner. This tool also allows the usual search by occurrence of words in the record, as 

well as the search for related articles and the establishment of links between articles that cite others or are 

cited by others. 

Table 1 presents the results obtained in the searches in the databases, with each group of keywords used. 

Table 1. Number of articles found in the databases, by keyword combinations. 

Keywords 
Database 

Search day Total 
Scielo Scopus Science Direct Web of Science 

Active* methodologie* and Youth and adult education 0 0 0 19 16/05/2022 19 
active methodologie and EJA 0 0 0 0 16/05/2022 0 

active methodologie and adult education 0 0 0 0 16/05/2022 0 
active learning and Youth and adult education 0 1 0 98 16/05/2022 99 

active learning and EJA 0 0 0 0 16/05/2022 0 

active learning and adult education 2 26 3 0 16/05/2022 31 
Youth and adult education and problematization 1 1 0 0 16/05/2002 2 

EJA and problematization 0 1 0 0 16/05/2022 1 

Adult education and problematization 0 0 0 0 16/052022 0 
flipped classroom or inverted classroom and Youth and adult education 0 7 0 0 17/05/2022 7 

flipped classroom or inverted classroom and EJA 0 0 0 0 17/05/2022 0 

flipped classroom or inverted classroom and adult education 0 4 0 10 17/05/2022 14 
digital teaching resources and Youth and adult education 0 0 0 15 17/05/2022 15 

digital teaching resources and EJA 0 0 0 0 17/05/2022 0 

digital teaching resources and adult education 0 0 0 0 17/05/2022 0 
innovative pedagogical and Youth and adult education 2 2 0 12 17/05/2022 16 

innovative pedagogical and EJA 0 0 0 0 18/05/2022 0 

innovative pedagogical and adult education 1 2 0 8 18/05/2022 11 
pedagogical practices and Youth and adult education 15 10 4 69 18/05/2022 98 

pedagogical practices and EJA 6 4 0 27 18/05/2022 37 

pedagogical practices and adult education 25 32 57 25 18/05/2022 139 
educational processes and Youth and adult education 8 7 5 790 18/05/2022 810 

educational processes and EJA 3 0 0 2 18/05/2022 5 

educational processes and adult education 47 11 7 13 18/05/2022 78 

Total 1.458 

Source: Own authorship (2022). 

As there are articles that are indexed in more than one database, it is necessary to exclude duplicates, as 

well as the exclusion of articles published in conferences and/or events and books.  

Table 2 shows the number of articles selected for the study. 

The aforementioned method is structured in nine stages, aiming to select articles according to their 

scientific relevance. 
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Table 2. Summary of keywords targeted for this study. 

 Number of articles 

Total number of articles 1458 

Number of articles after checking for duplicates 1363 

Number of articles published in journals 1153 

Fonte: Own authorship (2022). 

The next step was to read the 1153 titles and abstracts to verify whether they were aligned with the 

proposed theme. Of these, 189 were found to be converging with the scope of the proposed study. 

In order to obtain which articles are most relevant, an algorithm was used to categorize relevance following 

the systematic literature review, the Methodi Ordinatio by Pagani, Kovaleski, and Resende (2015, p. 10). 

It employs an equation to rank papers, the Index Ordinatio (In Ordinatio), which aims to select and rank papers 

according to their scientific relevance, taking into account the main factors to be considered in a scientific paper: 

the impact factor of the journal in which the paper was published, the number of citations and the year of 

publication. The ranking task is carried out before the systematic analysis, so that the importance of the paper is 

recognized in the early stages of the process. 

The steps of the Methodi Ordinatio are as follows:  

1. Establishing the research intention: it must be related to the line of research to which the researcher is linked and/or 

his/her research object. For this research, the intention was to identify what has been produced by the academic 

community on the use of active methodologies in Youth and Adult Education.  

2. Preliminary research with keywords in databases: this consisted of preliminary exploratory research with keywords 

in the databases chosen to delimit the research niche. At this stage, it is important to test the words and their ballers. 

The researcher must work with a reference manager such as Mendeley or Zotero, for example.  

3. Definition of the combination of keywords and databases: the databases chosen for this data collection were: Science 

Direct, Web of Science, Scopus and Scielo.  

4. Final search in the databases: conducting the final search in the databases and collecting data using the manager. The 

final search in the aforementioned databases, in stage 3, yielded a total of 1,458 articles. Mendeley was used as the reference 

manager for collecting and storing the data. The search did not include a temporal delimitation. 

5. Filtering procedures: it is important to use the keywords and filters of each database in a standardized manner as 

possible and also to apply filtering procedures such as: a) exclusion of duplicate works; b) reading the titles with the 

intention of eliminating those that are not related to the topic; c) checking whether they are only articles, since books 

and chapters are discarded because there is no impact factor for them. After this step, of the 1,458 articles found, the 

research had 189 articles that were related to the topics. 

6. Identification of the impact factor, year and number of citations: the sources used for this step were Google Scholar, to 

check the number of citations and the Scopus website to find the impact factors: CiteScore, SNIP and SJR. The articles were 

organized in a spreadsheet in the following column order: article, year, number of citations and impact factors.  

7. Classification of articles using In Ordinatio: in this step, the equation In Ordinatio = (IF/ /1,000) + α *[10-

(ResearchYear - PublishYear) ] + (ΣCI)) was applied. Where IF is the impact factor, α is a weighting factor that varies 

from 1 to 10 to be assigned by the researcher to, if necessary, increase the weight for a specific RBS group. In this 

research, the same value was used for all groups, understanding that they had the same order of importance in this 

study: ResearchYear is the year in which the research was developed; PublishYear is the year in which the article was 

published; and, ΣCi is the number of times the article was cited.  

8. Location of articles in full format: search for complete articles through the databases and websites of the journals 

where they were published.  

9. Systematic reading and analysis of articles: complete reading was carried out in 15 articles where the In Ordinatio 

indexes were the highest (Pagani et al., 2015, p. 10-12).  

Thus, the 189 articles were grouped in an Excel spreadsheet and classified as proposed by the methodology used. 

Based on this data, the research continued by reading the first 15 articles listed by In Ordinatio. The 

objective was to briefly describe the central idea of each article, identify its objectives, and show whether 

there is research in the area of Youth and Adult Education using active methodologies. This process gives 

depth to the analysis, in establishing the relationships, interfaces, limits, and openings that the set of material 

treated can offer to research. 
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Classification and results 

The classification carried out by In Ordinatio indicated the following first 15 articles, which are described 

in Table 3: 

Table 3. Articles selected by In Ordinatio. 

Article Year In Ordinatio 

1º 
Notes on the redefinition of identity and public policies for youth and adult education in 

Brazil 
2005 331 

2º Hybrid and Blended Learning: Modifying Pedagogy Across Path, Pace, Time, and Place 2015 193 

3º Adult learning principles and presentation pearls 2014 172 

4º Reflections on curricular organization and pedagogical practices in EJA 2007 
134 

 

5º 
Teacher reflection process to improve learning assessment practices in the context of 

education for young people and adults 
2016 130 

6º 
Impact of educational stage in the application of flipped learning: a contrasting analysis 

with traditional teaching 
2019 118 

7º 
Examining the role of learning support in blended learning for adults' social inclusion and 

social capital 
2019 106 

8º 
Public policies for youth and adult education in Brazil: the permanent (re)construction of 

subalternity - considerations on the Brazil Literate and Making School Programs  
2007 106 

9º 
Presentation - Youth and Adult Education: an analysis of public policies, subjects and 

educational processes 
2022 100 

10º Estudantes do Proeja: de percursos negados a outras possibilidades 2022 100 

11º Training memorials and (auto)biographical writing in the Supervised Internship at YAE 2022 100 

12º 
Dynamics of the Process of Learning and Teaching EFL in the Basic Education of Youth and 

Adults 
2022 100 

13º Contradictions of youth and adult education in times of remote education 2022 100 

14º Problematization as a tool for training teachers on active methodologies 2022 100 

15º 
Recent policies at the secondary level of adults in the province of Buenos Aires: the 

challenges of flexibility in teaching 
2022 100 

Source: Own authorship (2022). 

Among the articles analyzed, eight were articles produced in Brazil and seven articles produced by authors 

from other countries, namely: United States, Scotland, Iran, Argentina, Chile and Spain.  

Of the 189 articles, the one that obtained the highest Index Ordinatio was the text ‘Notes on the 

redefinition of identity and public policies for Youth and Adult Education in Brazil’ by Maria Clara Di Pierro, 

from 2005. This text had 401 citations on Google Scholar. 

Di Pierro's text (2005, p. 1) points out as its objective “[...] to identify emerging themes and processes in 

the field of public policies for youth and adult education in Brazil”. The text addresses the challenges and 

impasses of public policies to overcome the marginal position occupied by youth and adult education in the 

educational reform, in addition to addressing the initial and continuing education of educators who work in 

youth and adult education. Even though the article was produced in 2005, the research points out aspects that 

are still under discussion when referring to EJA, and the ‘training of professionals’ for this teaching modality 

is one of these aspects. 

The second text by O’Byrne and Pytash (2015) addresses the use of active methodologies, especially hybrid 

learning, by American educators. It considers that it is not the use of technologies in the classroom that will spark 

student interest, but rather the educator’s approach to the content presented to students.  

The authors present additional skills that educators need as they build, teach, and learn in hybrid spaces. 

Such as: improved communication skills, time management in asynchronous classes, teacher planning time 

to be extended and enriched, among others. According to O’Byrne and Pytash (2015, p. 140): “We need to 

empower educators and students to work together to collaboratively define and redefine what it means to be 

able to teach and learn across time, pace, path, and place”. 

The third text addresses the principles of adult learning. It is a text intended for medical lecturers, but the 

principles of the study can easily be converted for use in the classroom. The author highlights that adult learners 

need to know why they need to learn something before they begin to learn. They need to know how learning will 

be conducted, what learning will occur, and why learning is important. “Adults come to learning situations with 

accumulated experience; therefore, in any group of adults there is a wide range of individual differences in terms 

of background, learning styles, motivation, needs, interests, and goals” (Palis & Quiros, 2014, p. 115). 
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The authors also address active learning and argue that active learning techniques can be effective in 

various areas of knowledge. 

Oliveira's article (2007) reflects on the curricular organization and pedagogical practices developed for youth 

and adult education students, where these individuals do not have an active voice, only school content is 

considered, in addition to often ignoring the age of the students, working with materials intended for children.  

It seeks to understand the development of pedagogical work, based on the life stories, interests and knowledge 

that students bring to the classroom. “The prior and collective definition of guiding principles for the work of selecting 

and organizing content becomes a valuable instrument for work in EJA” (Oliveira, 2007, p. 15). Presenting content to 

students that will be useful in their daily lives would be ideal. 

The fifth article, by Chilean authors Muñoz Olivero, Villagra Bravo and Sepúlveda Silva (2016, p. 77, our 

translation) mentions the objective of presenting the “[...] results of a reflection process carried out by a group 

of teachers of an integrated adult education program, in order to improve their practices for developing 

student learning”. They highlight the evaluation process not only as a measure, but as a learning opportunity. 

The emphasis is on deepening the use of evaluation, since the teacher could have mastery in the development 

of instruments and application of evaluation procedures, but not use them with a formative sense. 

The article entitled ‘Impact of the educational stage in the application of flipped learning: an analysis contrasting 

with traditional teaching’, by Spanish authors Pozo Sanchéz, Lopez Belmonte, Moreno Guerrero and Lopez Nunez 

(2019), portrays the comparison made between the application of the traditional methodology and the flipped 

classroom, in three levels of education, early childhood education, elementary and secondary education. 

The analysis of this study shows that the applicability of the flipped classroom varies according to the 

educational stage in which it is put into practice. The methodology presented positive results with elementary 

and high school students. The finding with early childhood education students was due to the obstacles to 

autonomous management on digital platforms and the requirement of a minimum level of abstraction to 

apply the approach (Pozo Sanchéz et al., 2019). 

Cocquyt, Zhu, Diep, De Greef and Vanwinget (2019) address adult learning and their social interaction 

through acquired knowledge.   

The authors defend the use of hybrid teaching for adult learning, arguing that “[...] it offers the means to 

implement andragogical and socioconstructivist principles” (Cocquyt et al., 2019, p. 4), in addition to carrying 

out a study on student-content interaction, student-instructor interaction and student-student interaction 

as part of the adult learner's learning process and stating that hybrid teaching helps during the process. 

The article by Rummert and Ventura (2007) brings discussions about public policies related to the EJA 

public, between 1990 and 2000. Excerpt from the doctoral thesis, the discussions are relevant for 

understanding situations that, currently, are still known to those who work in this stage of education. 

However, the article does not directly address the learning of youth and adult education students, but 

rather how public policies have little influence on their development. 

The article by Laffin and Alcoforado (2022) presents the organization of a thematic dossier published in 

the Educar Journal. As this presentation is in the format of an article, when searching using the keywords, it 

was presented, but it will not be used as a reference in the research as it is only a presentation document.  

The study by Gomes, Freitas, and Marinho (2022) aimed to identify and understand the profiles of Proeja 

students at a Federal Institute of Education that offers the modality, in the following dimensions: 

demographic, socioeconomic, and educational. This study became important for the institution, as the data 

presented provide conditions for improvement, from educators to management, regarding students who 

attend technical courses. 

The twelfth article, entitled ‘Educational memories and (auto)biographical writing in the Supervised 

Internship in youth and adult education’ by Soek, Alcoforado, and Haracemiv (2022), focuses mainly on 

describing the autobiography of initial training students in the pedagogy course during the supervised 

internship in EJA. The contribution of this article to this research refers to the statements of the students 

when they report the lack of training for the youth and adult education teaching modality: 

The limits of initial teacher training courses in preparing to face educational diversity were also highlighted, not 

only in terms of student profiles, but also the specificities that each teaching modality requires, mainly the 

insufficient pedagogical preparation to work with Youth and Adult Education (Soek et al., 2022, p. 17). 

In Ghanim's article (2022), the pedagogical strategies used in teaching English are highlighted, which, 

linked to traditional methodologies, emphasize the development of routine teaching activities, supported by 
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the official language, the inclusion of a limited variety of teaching resources, as well as reduced use of the 

school's infrastructure.  

Of the articles classified by In Ordinatio, Ghanim's article (2022), ranked thirteenth, is the first to address 

the use of traditional methodology, but adds that it uses a variety of teaching resources. Traditional 

methodology currently fails to satisfactorily serve students and, it is believed, educators as well.  

The article by Silva and Barbosa (2022) aims to analyze the potential and limits of pedagogical practices 

mediated by digital technologies, in the current context of the Covid-19 pandemic with youth and adult 

education students. The discussion focuses on the low knowledge and purchasing power of students for the 

use of cell phones and/or computers with internet access for studying, as well as educators, since not all of 

them knew how to use the technologies available for teaching. 

Another point addressed was the question of whether elementary school students in the initial years have 

greater difficulty with remote/online teaching, as they are in the literacy period and personal contact with 

educators makes a difference when it comes to learning. 

The article by Soares, Corrêa, Folmer, and Copetti (2022) addresses the continuing education of educators 

on active methodologies, with an emphasis on the use of problematization, based on the Manguerez arc. The 

course held with educators in the final years of elementary school was conducted following the five stages 

proposed by the Manguerez arc methodology. The 15th article classified by In Ordinatio addressed the 

training of educators and the use of active methodologies, but not in the area of  youth and adult education.  

Argentina is also present with reports and analyses of changes in secondary education, which point to the 

flexibility of teaching and how some of the problems identified in relation to how these proposals, with more 

flexible formats, affect teaching processes. Authors Bargas and Cabrera (2022) report on the aspects present 

in the teaching situation, where flexibility, with the reduction of in-person hours at school, can limit the 

process of conditional expansion. In addition, the research also points to the working conditions of educators, 

who face unequal infrastructure and material conditions, little training and support, which are unable to meet 

the conditions established by law. 

The article does not specifically address the use of active methodologies in Youth and Adult Education, 

but it does address public policies that change the conditions for the development of quality education. 

As in Brazil, other Latin American countries are experiencing changes resulting from public policies, which 

do not always benefit students or educators. 

The articles classified by In Ordinatio cover numerous situations, but only in the 124th and 152nd 

classifications do articles produced by Brazilian authors exclusively address the use of active methodologies 

with youth and adult education students. The articles are, respectively, ‘The practicalities of active 

methodologies in biology classes in Youth and Adult Education – EJA’, by authors Silva, Silva, and Enedino 

(2019) and the article ‘An active learning methodology for teaching mechanics in Youth and Adult Education’ 

by authors Santos and Sasaki (2015). 

Silva et al. (2019) aim to analyze the methodological diversity applied in Youth and Adult Education - EJA, 

in order to verify whether the pedagogical resources used in youth and adult education are adequate to the 

teaching and learning process. They emphasize discussions on “[...] traditional liberal pedagogical trends and 

innovative educational practices to make pedagogical resources more interactive and dialogical so that the 

student is attracted to participate collectively in the student-teacher relationship with regard to the 

construction and production of youth and adult education citizen knowledge” (Silva et al., 2019, p. 1). 

Santos and Sasaki (2015, p. 1) present in their article the use of the POE methodology - Predict, Observe, 

Explain, where “[...] for each subject covered, students are encouraged to present their knowledge and, later, 

compare it with videos of experiments and simulations”. The POE methodology (Predict - Observe - Explain) 

was created by White and Gunstone, two Australian constructivist researchers.  

The POE methodology is structured in three stages: at the beginning of each class, first, through a real situation, we seek 

to discover the students' individual ideas and their reasons for that specific event - prediction. Then, the students describe 

what is seen in the phenomenon to be analyzed - observation. Finally, the students must discuss in groups and reconcile 

any conflict between prediction and observation - explanation (Santos & Sasaki, 2015, p. 2). 

The authors conclude that the methodology used has good potential to promote learning in EJA classes, as the 

quantitative results, although modest from a global perspective, proved to be significant in specific topics. 

In the classification, In Ordinatio points out that the articles produced in Brazil come from a discussion about 

the importance of youth and adult education for the population that did not have access to school at the right age, 
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and from the public policies denied to youth and adult education. There is, to date, little research and discussion 

about the learning of students who attend this type of education, as well as about specific training for educators 

who work in youth and adult education, whether this is initial or continuing education. 

Articles published outside Brazil provide contributions on the use of active methodologies and adult 

education. Hybrid learning, a branch of active methodology, addresses the control that students have over 

the path, pace, time and place of study. Another point addressed is the knowledge needed by educators about 

adult education and its specificities.   

There is still a lack of research in the area of training educators to work in EJA and, mainly, that this 

training is focused on student learning.  

Final considerations 

At the end of the research, 189 articles were published in four different databases, which deal with the use 

of active methodologies or innovative pedagogical practices for teaching, as well as articles that presented 

discussions on educational policies for Youth and Adult Education. 

When analyzing the first 15 articles classified by In Ordinatio, it is observed that the articles that addressed 

the theme of Youth and Adult Education brought up as discussions: identity and public policies, curricular 

organization and pedagogical practices, which addressed what the curricula are like in Youth and Adult 

Education and pedagogical practices mediated by the use of technologies during the pandemic. Articles 

addressing the use of hybrid teaching and flipped learning, analyzed in other teaching segments, were also 

cited. 

Articles were presented with different approaches, but they fail to answer the initial question: in the Youth 

and Adult Education modality, are active methodologies used as part of the learning facilitation process? Only 

the articles listed in the 124th and 152nd positions present the theme of Youth and Adult Education and active 

methodologies. In the article by Silva et al. (2019), the authors also conduct a literature review, without having 

practical application. Only the article by Santos and Sasaki (2015) presents the application of an active 

methodology, although little known in the Brazilian educational system. 

The answer to the question - do active methodologies be used as part of the learning facilitation process 

in the Adult Education modality? - is as follows: if educators who work in this modality use active 

methodologies during the development of classes, these are not being externalized in the scientific research 

model, with the academic production of articles or research, and therefore, are not detected in the search for 

databases. Thus, as there is little published research on the subject, the possibility of developing research in 

this area and also the dissemination of information on the subject in question is open. 
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