DOI: 10.4025/jphyseduc.v36i1.3643

Original Article

CONTENT DIVERSIFICATION IN SCHOOL PHYSICAL EDUCATION:
STRATEGIES USED BY ELEMENTARY TEACHERS

DIVERSIFICACAO DE CONTEUDOS NA EDUCACAO FiSICA ESCOLAR: ESTRATEGIAS
UTILIZADAS PELOS PROFESSORES DO ENSINO FUNDAMENTAL

Jaqueline da Silval, Ana Flavia Backes?, Allana Alencar?, Gelcemar Oliveira Farias® Sandy Dorian Isla
Alcose®, Juarez Vieira do Nascimento®

1 |[ELUSC College, Joinville, SC, Brazil.

2 Santa Catarina State Department of Education, Floriandpolis, SC, Brazil.
36 Federal University of Santa Catarina, Florianépolis, SC, Brazil.

34 Santa Catarina State University, Florianépolis, SC, Brazil.

5 National University of San Marcos, Lima, Peru.

RESUMO

A Educaco Fisica, enquanto componente curricular obrigatdrio no contexto escolar, possui diversos conteidos que necessitam
ser contemplados nos planejamentos dos professores. Nesse sentido, o objetivo do estudo foi analisar as estratégias utilizadas
pelos professores do ensino fundamental para proporcionar a diversificacdo de contetidos nas aulas de Educacao Fisica Escolar.
Foram entrevistados sete professores de Educacédo Fisica que mais diversificam os contetidos na Rede Municipal de Ensino de
Sdo José/SC. Utilizou-se a analise de contelldo nos dados das entrevistas semiestruturadas, complementada pela analise
documental dos planejamentos de ensino. Os resultados revelaram que os professores adotam diferentes estratégias para
diversificar os contetdos, utilizam recursos tecnoldgicos e realizam adaptaces de materiais e espagos. Além de estimularem
relacdes de confianga com os estudantes e conexdo com a comunidade, fomentam a interdisciplinaridade e o protagonismo dos
estudantes nas aulas. Conclui-se que ha diversas estratégias que os professores utilizam para proporcionar tempo e espago aos
mais distintos contetidos, garantindo o direito de acesso dos estudantes a essas experiéncias.

Palavras-chave: educacdo fisica, conteudos, estratégias.

ABSTRACT

Physical Education, as a mandatory curricular component in the school context, has several contents that need to be included
in teachers' plans. In this sense, the objective of the study was to analyze the strategies used by elementary school teachers to
provide content diversification in School Physical Education classes. Seven Physical Education teachers who most diversify
content in the Municipal Education Network of Sdo José/SC were interviewed. Content analysis was used on data from semi-
structured interviews, complemented by documentary analysis of teaching plans. The results revealed that teachers adopt
different strategies to diversify content, use technological resources and adapt materials and spaces. In addition to stimulating
trusting relationships with students and connection with the community, they encourage interdisciplinarity and student
leadership in classes. It is concluded that there are several strategies that teachers use to provide time and space for the most
diverse content, guaranteeing students' right of access to these experiences.

Keywords: physical education, content, strategies.

Introduction

The National Common Curricular Base is a normative document for Brazilian education
that seeks to guide the development and implementation of curricula, comprising general and
specific competencies in areas of knowledge and a progression of essential learning for the
comprehensive education of students. In this sense, it establishes the thematic units, objects of
knowledge, skills and content to be developed by each curricular component.

Physical Education, as a compulsory component of the school curriculum, has a range
of content that needs to be included in the lesson plans of teachers working in elementary
education. the contents of the National Common Core Curriculum, understood as thematic
units, the following stand out: dances, sports, games and play, adventure physical activities,
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sports fights, and gymnastics?. Although educational guidance documents explicitly state the
need for planning and implementing these contents in the school context, the scientific agenda
has revealed the predominance of certain contents to the detriment of others, such as sports*>.

The hegemony of sports content in School Physical Education, as well as the non-
implementation of other content included in this component, has often been justified by the lack
of willingness to change pedagogical practices®; the resistance of students and teachers to other
contents’; lack of familiarity, security and knowledge of other contents’#®; teachers' interest and
satisfaction with sports and the most favorable context for carrying out these practices®.
Regardless of the reasons given for not implementing the various contents in School Physical
Education, Darido!® and Gonzalez and Fraga!® argue that it is the teacher's duty to provide
students with diverse experiences, just as it is the students' right to learn about and experience
the manifestations of body movement culture through this curricular component.

Some studies show that, despite the difficulties and challenges faced, there are teachers
who seek to structure, plan, and implement different content in school physical education,
including dances'?3, sports fights*1°, gymnastics'®!’ and adventure sports®1°,

Although the efforts of teachers who take risks and explore the various manifestations
of physical culture in schools are reported in the literature?®2t, few studies are concerned with
detailing the strategies used so that they can be adopted in other contexts. Thus, in an attempt
to help teachers and future teachers provide similar time and space to the different contents of
Physical Education, the objective of this study was to analyze the strategies used by elementary
school teachers to diversify the contents of School Physical Education classes.

Methods

This study is characterized as being qualitative in approach??, descriptive in nature, and
cross-sectional in design, given that it describes the facts that are occurring in the context in an
interpretive manner?. The project was submitted to the Human Research Ethics Committee of
the Federal University of Santa Catarina (UFSC), obtaining approval through Opinion
3,911,361.

Participants

The selection of participants was carried out by applying an online questionnaire to
Physical Education teachers who work in elementary education in the Municipal Network of
Sdo José/SC about the structuring of the contents in the curricular component. For this first
stage of the study, the following inclusion criteria were established: teacher trained in the area
of Physical Education and with professional registration with the Sdo José Department of
Education, and who works in elementary education in the S&o José Municipal Education
Network. Exclusion criteria: teachers who are away from classroom activities, that is, who are
working in administrative positions or on leave (leave of absence, health, etc.) and teachers who
only work on school projects.

Subsequently, the teachers who most diversified the content were invited to participate
in the second stage of the investigation, according to the following criteria: Physical Education
teacher who participated in the first stage of the study; minimum professional experience of one
year in elementary education; and who presents a higher level of content diversification in their
pedagogical practice. Content diversification is understood as a context in which time and space
are provided for experimenting with the different thematic units of Physical Education in the
dimensions of knowing how to do, knowing how to be and knowing about. In this sense, valuing
sports, dance, sports fights, adventure sports, gymnastics, and games and play fairly and
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equally, beyond their practical application, providing opportunities for reflection and discussion
on the concepts, values, and attitudes present in these activities. That said, seven Physical
Education teachers participated in the second stage of the study, five women and two men. The
seven participants were named with the consonant P followed by the order in which they
participated in the interview (P1, P2, P3, P4, P5, P6, and P7).

Collection Instruments

To achieve the proposed objectives, the following instruments were used sequentially:
a questionnaire and an interview. All instruments were developed by the researchers themselves
and underwent validation.

The questionnaire was evaluated by 20 experts in the field. Subsequently, a reliability
analysis was performed (test-retest method), involving the participation of ten Physical
Education teachers not working in the Sdo José Municipal Education System, who took the test-
retest within a fifteen-day interval. After these steps, the questionnaire was structured with 35
open and closed questions, distributed across six dimensions. They were: personal
characteristics (date of birth, gender); educational characteristics (initial training course, year
of completion, nature of the course, postgraduate degree); professional characteristics (years of
teaching, employment in the Municipal Education Network of Sao José, years of teaching in
elementary school, work experience in elementary school years, years of teaching in the
Municipal Education Network of Sdo José, weekly workload, other profession); content
(planning, content, content dimensions, organization); learning situations (initial training,
training activities, research groups, dialogue with colleagues, self-direction) and content
implementation (overlapping of content, facilities, barriers).

The interview script was prepared based on three generating themes: 1. content
planning; 2. content implementation and 3. learning situations. The script was evaluated by four
experts (three doctors and one doctoral student in the area of Theory and Pedagogical Practice
of Physical Education), who identified that the script was adequate and capable of achieving
the proposed objectives.

Procedures

Data collection took place through individual semi-structured interviews, remotely,
according to the availability of the Physical Education teachers. The decision to conduct the
interview remotely was made due to restrictions caused by the COVID-19 pandemic. The
interviews were conducted synchronously via the Google Meet platform, namely when the
researcher and the interviewee interacted in real time?*. The interviews were conducted by a
single researcher. The interview guide and the link to access the online platform were sent to
the teachers via email in advance. The interviews were recorded on two mobile devices and a
computer, and the duration ranged from 1 hour and 45 minutes to 3 hours and 10 minutes.

Data analysis

The transcriptions were carried out in a naturalistic manner, thus presenting a detailed
transcription of the realization of this process?®. The Microsoft Office Word text editing
program, contained in the Google Docs platform, was used in this stage, using the voice typing
tool. It is worth noting that the interview transcripts were sent to the participants for validation
of the statements, in order to ensure the study's credibility criteria through the participant
checking technique??.

To complement the information obtained in the interviews, a documentary analysis of
plans, photos, and videos of the content implemented and shared by the participants was
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conducted. Almost all participants (P1, P2, P3, P4, P6, and P7) provided their plans, and P1,
P2, P3, P4, and P6 also shared photos and videos of the classes.

Data analysis was performed using content analysis?®, with the support of NVivo 9.0
software. The content analysis comprised three phases: pre-analysis based on reading the
transcripts, plans, photos, videos and clipping of the information necessary for the study;
exploration of the material, in which the information and word frequency were coded, seeking
to identify the indicators for the elaboration of categories; and treatment of the results that
included the triangulation between the different sources of information, as well as the
interpretations of the data. Interpretative validity procedures? were used, with the review of the
same set of data and its interpretations by two researchers with experience in qualitative
research.

Results

Seven Physical Education teachers participated in the study, five women and two men.
One is up to 29 years old, three are between 30 and 39 years old and three are between 40 and
49 years old. Among them, four completed a lato sensu postgraduate course and one completed
a stricto sensu postgraduate course. Regarding the type of employment relationship in the
Municipal Education Network of Sdo José, four teachers are permanent and three are hired on
a temporary basis. Among the teachers, five work simultaneously in the initial and final years
of elementary school, only one works only in the initial years and one works only in the final
years. Regarding the years of teaching in elementary school, three teachers had between 5 and
9 years of experience, and four had between 10 and 19 years of experience. The seven
participants were named by the consonant P followed by the order of participation in the
interview (P1, P2, P3, P4, P5, P6 and P7).

The results revealed that teachers use different strategies to implement the content, such
as curiosity in the search for updating (P1, P2, P3, P4, PS5, P6 and P7); building an affective and
trusting relationship with students (P1, P2, P3, P4, P5, P6 and P7); making adaptations of
materials and spaces (P1, P2, P3, P4, P5, P6 and P7); using technological resources (P1, P2, P3,
P4, P5, P6 and P7); creating connections with the external community (P1, P2, P3, P4, P5, P6
and P7); the presence of interdisciplinarity (P1, P2, P3, P4, P5, P6); encouraging student
protagonism (P1, P3, P4, P5, P7); the holding of theoretical classes (P1, P2, P3, P4, P5); and
the guarantee of security through authorizations requested from the students' guardians (P1).

To diversify the content, the teachers investigated reported valuing their curiosity, as
they are always updating themselves and seeking new knowledge to teach in Physical Education
classes. On this topic, some statements stand out: "I also understand that | am curious too, |
love studying, [...] what | value most is the teacher's curiosity, | think that is an internal
motivation” (P5). "l am very curious, | like it. And it is good because this, using this excitement
about the new things we learn, helps to excite the student too, right?!" (P4).

Among the teachers investigated, curiosity and the search for updating permeates
readings (P1, P2, P3, P4, P5, P6 and P7), dialogue with peers (P1, P2, P3, P4, P5, P6 and P7),
participation in courses and continuing education (P1, P2, P3, P4, P5, P6 and P7) and video
consultation (P1, P2, P3, P4, P6). Participation in experimental fighting classes at gyms was
also mentioned by teachers P4 and P6. They revealed that their objective was to address the
lack of experience with this content, and then share the knowledge they gained with students in
Physical Education classes: “[...] | have even looked at gyms and stuff. I am quite curious, I
have taken a jiu-jitsu class, | have taken a boxing class, | went to a Muay Thai class, so
sometimes | just go for a trial class to at least understand a little bit of it, you know?! [...] I am
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really curious, like, "Can | take a class to see what it is like so | can do it in Physical Education
class?" (P4). "[...] I have already practiced some fighting, capoeira was one where | was looking
to improve. And then after a while | went to Chinese boxing [...] looking like, well, I will learn
a little more so | can teach. I think this is the best process there is" (P6).

The relationship between the teacher and the student, mentioned by the study
participants, comprises a space for dialogue (P1, P2, P3, P4, P5, P6 and P7), affection (P1, P2,
P3, P4) and trust (P1, P4, P5). Regarding the importance of dialogue in the relationship between
teacher and student, the report of teacher P3 stands out, related to the moments of resistance of
students in the face of some content:

[...] I like to get closer to my students, | like to talk to them [...].
Sometimes students are sitting there, why? Because there is something
they are resistant to. If I do not go there and talk to my student who is
sitting there to find out why they are resistant to that activity, how am I
going to evaluate them if I do not go there and understand why they are
unmotivated? (P3).

Regarding affection, the report of teacher P2 highlights the positive involvement with
students favored by the spaces provided in Physical Education classes, which, in most cases,
other curricular components fail to establish: “[...] you end up developing this involvement, it
is almost like a bond that you create, it is a family, your school is a family, the students, the
entire team, so wow, this is extremely enriching” (P2).

On this subject, some teachers commented: “[...] after the class approaches you, you can
ask them anything and they will agree to it. So it was very much like that relationship, little by
little, creating my territory with them” (P1). “[...] they are great like that, they are
troublemakers, but they accept everything because | also accept everything with them. So
sometimes when they say, "Oh, let's do this?" And | am also up for it, so | also know how to
balance leadership [...]” (P5).

Regarding the adaptations of spaces and materials, important strategies used by teachers
were used to ensure that experiences could be made possible for students:

[...] we really depend on factors and situations, this issue of space, of
material, but on the other hand, we can always adapt because what is an
adapted sport? They are adaptations of what we have, of what already
exists, [...] so if we do not have it, we are not going to do it? Oh, if every
time we do not have the material we do not do the modality and we do
not work, then basically we will work very little because there is almost
none, so the vast majority of things have to be adapted, we have to go
after it and make it happen (P2).

When materials were not available or were insufficient, teachers resorted to different
coping strategies, including: using the few materials available, adapting them to carry out the
activities (P1, P2, P3, P4, P5, P6 and P7); buying or bringing their own materials (P1, P2, P3,
P4, P5, P6); building new materials together with students (P1, P2, P3, P4, P5, P6); and carrying
out campaigns, mobilizing donations and/or borrowing materials (P1, P2). Although there was
a predominance of using materials provided by the school, teachers adapted and created new
possibilities according to the needs of their practices.
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Regarding spaces, teachers (P1, P2, P4, P5, P6) used to take advantage of the school's
structure, not limiting themselves to just the sports court, as well as adapting the available
spaces according to the needs of the content (P5, P6). On this subject, they commented: “[...]
do not just use the court, so | use, we have a dance room, but if I did not have the dance room I
would use the cafeteria, | would use the entrance hall, | would use the front of the school, |
would use the back of the school [...]” (P4). “So today when I go to the computer lab, I go to
the library, when | do something on the court or | do it on the grass, or | do it on the playground,
or I go, wherever 1 go, all spaces are Physical Education spaces and I tell this to the children,
video room, all are Physical Education spaces” (P5).

According to the shared statements and plans, the teachers studied appear to use some
form of technological support to diversify their content. In this regard, P2's statement stands
out: “[...] Technology is always advancing and we have to keep up, if we do not keep up we
will be left behind” (P2).

Teachers reported using several audiovisual resources during classes, such as videos
(P1, P2, P3, P4, P5, P6 and P7) and among them videos of technological games such as just
dance (P1, P3, P5, P6) and videos exemplifying the practice of the contents (P1, P2, P3, P5);
films (P3, P6); documentaries (P1, P4); cartoons (P7); slides (P1, P2, P6); images (P1, P2, P6);
interactive technological games such as kahoot (P1, P6); and technological games simulating
aquatic activities (P2). Some also reported using the computer room (P1, P2, P4, P5) to carry
out activities. Among the technological resources mentioned, videos are the most used by the
teachers investigated as important allies in the process to reinforce the topics discussed in class.

Another strategy perceived was the connection with the community, which includes
field trips/study trips, as well as the presence of professionals from certain disciplines within
the school at the invitation of teachers. Regarding field trips, teacher P6 mentions that this is a
way to change the routine, take advantage of resources that the school sometimes does not have,
and it is also an opportunity to record successful experiences in the students' memories:

[...] I'try to take the classes on trips like this, study trips, because | think
these are things that stay in their memory, they are things they will
remember for many years, and getting out of the routine is also
interesting for us, sometimes you get very tired, stressed, | would say
too. So these field trips, let's say, they bring resources that you do not
have at school, within the school [...] (P6).

The places visited mentioned by the teachers investigated were parks and squares (P1,
P4, P5, P6), universities (P3), aquatic complexes (P6), football stadiums (P6) and athletics
tracks (P1). In addition to the field trips, teachers P1, P2, P3, P6, and P7 also sought to invite
experts from some modalities to share their experiences with the students, seeking to present a
different perception of the content, as reported by teacher P3: “[...] Sometimes I tend to do this,
bringing colleagues of mine [...] from outside so they can see that there are people who also
have other experiences, who have a different vision from mine, into the classroom, so they can
see that it is broader than it often seems.” In addition, P1, P2 and P3 receive specialists at school
with the aim of making up for the lack of knowledge and familiarity with certain content.

Another strategy adopted by teachers is interdisciplinarity, when two or more disciplines
interact with each other. Thus, some teachers surveyed (P1, P2, P3, P4, P5, P6) mentioned
valuing collaboration with other disciplines and highlighted the importance of
interdisciplinarity, as reported below:
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[...] we can not work individually, on the contrary, | believe that
interdisciplinarity in school is very important and sometimes it ends up
being a little left aside precisely because of this issue that sometimes
only the practical part is worked on, and when we start to work a little
more on these issues of theoretical classes, we can see, we can relate it
to any subject at school [...]. So it is possible to do some really cool
joint work (P2).

In an attempt to diversify the content, some teachers mentioned seeking to value
students' prior knowledge (P1, P3, P4, P5, P7), enabling role reversal (P3, P4, P5) so that
students were, in fact, more active in this process:

[...] I also know how to balance leadership, this leadership in the
classroom, | ca not do this in the area where | am the one who holds
everything [...] in my classes they (students) see themselves in this place
of the protagonist, so every week they bring suggestions, so I think this
is really cool within this perspective that | want them to be protagonists
in this time in the class, so | think this is cool (P5).

Teacher P5 has sought to use the students' movement repertoire and allowed space for
role reversal, giving students protagonism:

[...] Some of my students participated, | do not know if it is a project
that exists in the neighborhood, where it is, they participated in this
place, in this project that had parkour. Then one day | asked them, "Oh,
how do you do it? And so on..." Then they showed me, so it was from
the children's experience that we lived this the first time [...]. And then
it was cool because I like this space where students are the protagonists
[...]- I think it is even cooler because within the four walls of a
classroom, students do not always take on this protagonist role (P5).

In the planning of teacher P4 and teacher P7, the possibility of spaces for students was
also observed, as in the following excerpts: “[...] the student puts into practice what was learned
in class and/or has cultural baggage of movement, exercising autonomy and creating rules”
(P4). “Dialogue about the experiences of adolescents and the integration of the information
offered by them [...]” (P7). Therefore, it was found that teachers provide spaces for students to
take a leading role, encouraging active roles and corroborating the guiding educational
documents.

Another point highlighted by teachers is the theoretical classes. Reports from some
teachers surveyed (P1, P2, P3, P4, P6, P7) indicate that they teach theoretical classes on the
content, seeking to build a meaningful relationship between the student and the content. When
it is not possible to experience some content in practice, they try to approach it theoretically
(P1, P2, P3), although they encounter some resistance from some students (P2, P3), and the
admission of the need and importance of theoretical classes from others (P2).

Regarding student resistance to theoretical classes, Teacher P2 and Teacher P3 reported
that they are sometimes questioned for adopting this perspective. Corroborating this, Teacher
P2 emphasized that as the process progressed, some students recognized the need and relevance
of these classes:

J. Phys. Educ. v. 36, €3643, 2025.



Page 8 of 14 Silvaetal.

[...] at first, they thought, "Oh, this theoretical class is a waste of time.
Why aren't we out on the court?" Well, that was the comment at the
beginning, you know?! Until they related this issue, theoretical classes
are important to get to know the modality, to see the whole historical
issue, to learn about it, to like it. They liked it. Some students said
“Teacher, I like the theoretical classes, I like to learn before going down
to the court!”

Teacher P4 highlighted the use of different spaces to hold the theoretical class “[...]
sometimes the theoretical class is sat on the floor in the entrance hall, sometimes we leave the
room and go to do a theoretical class somewhere else because we are movement, right?!”

To implement the different contents, teacher P1 reported adopting some strategies that
seek to ensure greater safety in his/her intervention. By mentioning the importance of basing
planning on guiding documents, he/she reinforces that this practice works as a way of ensuring
the right to implement different contents. Furthermore, when creating certain content
considered less traditional, he/she mentioned the importance of sending authorization to parents
or guardians informing them about the content and its risks, in order to avoid questions and
protect against possible problems that may occur:

And | usually also sent authorizations home when | did some activity,
slacklining. I said, “Look, we are going to have a class whose theme is
adventure and balance activities.” [...] I sent authorization to the
families precisely to prevent any problems. We know that children fall
and can get hurt or something, but it is like: they got hurt in Physical
Education playing soccer, “Oh, okay, soccer hurts.” Oh, they got hurt
doing slacklining: “What did the teacher do slacklining in class?”

Therefore, when considering the guiding documents for the implementation of the
content, organized planning and the forwarding of authorizations to families, teacher P1 states
that “there is no way they (families) can question you anywhere. But, that is why there is this
support, | think it helps us to have confidence in this issue of having everything registered,
having the planning, having this document.”

Discussion

One of the strategies teachers point to is the pursuit of new knowledge driven by
curiosity. Freire?# points out that "as a teacher, I must know that without the curiosity that
moves me, that disturbs me, that engages me in the search, I neither learn nor teach”. In certain
cases, initial training that is superficial or focused on sports’? limits teachers’ mastery and
knowledge of some content. Therefore, as an agent of their own transformation, the teacher
must seek new knowledge and updates through continuous training, becoming a constant
student?°,

The investigative and updating attitude for good professional performance comprises
one of the skills inherent to teaching in Physical Education®!, as well as demonstrating that there
is no teaching without research and much less research without teaching?’. Thus, “in-service
training” encourages the search for knowledge to introduce into Physical Education classes, as
teachers, while working, spend time and space acquiring knowledge®. Therefore, even in the
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absence of mastery and confidence to implement certain content, the teachers in this study
sought to fill these gaps, valuing research and study time to feel able to plan and implement the
various contents.

Regarding the strategy of maintaining a good relationship with students to facilitate the
diversification of content, it is clear that, in fact, mutual respect, affection and care are
indispensable elements for a good relationship®. When implementing different content,
dialogue becomes essential, as evidenced in the study by Farias® in the face of situations of
resistance and devaluation of the discipline. Dialogue becomes fundamental, not limited to the
transmission of knowledge, but constituting a social relationship3* and necessary in the teaching
and learning process.

From this perspective, it is understood that there is room in teaching practice for the
construction of an affective bond between teacher-student, student-teacher, student-student, in
order to facilitate the development of pedagogical activities and the achievement of the
objectives of the teaching and learning process®®2¢. Furthermore, the implementation of
different content in Physical Education classes is facilitated when trust is present in the
relationship between teacher and student, marked mainly by the dynamic balance of power that
promotes spaces for discussions and approaches that go beyond the classroom context.

The lack of materials and adequate spaces for Physical Education classes are difficulties
frequently highlighted in the literature?®?%%', Therefore, it was possible to verify that the seven
teachers interviewed sought, based on facing these same realities, to adapt the materials and
spaces for the implementation of the content. Thus, adaptation is an essential aspect in Physical
Education classes, considering the weaknesses of Brazilian public schools®®.

The use of different spaces, such as libraries, video rooms, computer rooms, open spaces
and others, expands possibilities and diversifies experiences®. However, even though the
reality of Brazilian public schools presents such scenarios and induces teachers to create the
best and most appropriate strategies to face such reality, it is argued that Physical Education
has its place, its space and its materials within the school. Therefore, teachers are expected to
adapt when necessary, but also to not get used to this situation, fighting for better conditions
and the right to have adequate space and materials available for their classes?’%,

Regarding the use of technological resources to help diversify content, it is found that
such resources encourage student motivation during classes***!, enable more active student
participation and also contribute to student integration with technology“®#*. However, Nardon
and Gonzalez*® emphasize that using such resources requires a lot of preparation and planning
time from the teacher, which in most cases becomes infeasible due to the long working hours
of teachers who do not have this time. Also, it is important to emphasize the importance and
need for educational networks to provide training in the area of technology applied to education,
as a way to improve teaching practices and provide support to enrich and facilitate the approach
to diverse content.

Regarding community connection, studies highlight the use of other locations outside
of school for content development, such as dance schools, gyms, visits to state games taking
place in the city, and the use of public leisure areas®®%24%. The importance of teachers going
beyond the school walls and building new and different bridges for their pedagogical practices
promotes a meaningful relationship with the context in which students find themselves>%43,
To this end, teachers need to leave their comfort zone and be open to new challenges, as
Freire**2%4 reports, “it implies that the scholar, the subject of the study, takes risks, ventures
out, without which he neither creates nor recreates”.

Regarding interdisciplinarity, in general, we can see the initiative to overcome a
fragmented and isolated scenario, in which teachers sometimes act in an isolated and
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independent way, with limited spaces for dialogue for the construction and elaboration of
interdisciplinary practices?®. Thus, interdisciplinarity sometimes becomes unfeasible due to
lack of interest, lack of space and time for teachers inside and outside the school. However,
when adopted, it promotes a field of expansion of discussions, connections and deepening,
causing real changes in the teaching and learning process*2.

Nardon and Gonzalez*® reported the presence of interdisciplinarity in the joint work
developed by the Physical Education teacher with the class teacher, who contemplated regional
games and explored, through them, customs, typical foods and geographic location. Another
possibility is pointed out for the final years in the study by Alves?, in which the Physical
Education teacher investigated sought to work together with the Geography teacher on the
development of dances, aiming to contextualize them with the regions of the country. Such
actions facilitate deeper discussions and insights into the topics covered.

Regarding the active role of the student, the reports seem to follow the principles of the
theory of learner-centered teaching®, which, in addition to prioritizing the protagonism of
students, recognizes the importance of sharing decisions between teacher and student, fosters
the dynamic balance of power, the appreciation of students' prior knowledge, and sees the
teacher as a facilitator of the teaching and learning process. Corroborating this, Zabala*
highlights the need to value students’ knowledge when implementing classroom activities. To
identify this prior knowledge, the teacher needs to provide moments of dialogue so that students
can comment and express their opinions, and it is also up to the teacher to associate the content
that is being developed with what the students already know, in order to update their
knowledge?®.

Some studies’®47 sought to value students' prior knowledge, allowing them to
demonstrate what they knew about the content and, subsequently, teachers addressed the
content by adding and/or reinforcing knowledge, making the process more meaningful and
providing students with a more active role in acquiring their learning.

Regarding theoretical classes, it is clear that teachers aim to contextualize and establish
a relationship of meaning and significance between the student and the content. From this
perspective, it becomes important to employ different strategies in carrying out theoretical
classes, such as the use of videos, electronic games, analysis of works of art, research in
magazines, newspapers, websites, making drawings and others, changing the traditional
theoretical class®*4!.

Some studies in the literature consulted point to students’ resistance to this approac
as observed in the teachers’ reports in this study. However, although theoretical classes can
sometimes be discouraging, the implementation of theoretical content is facilitated when
students begin to perceive meaning in the classes in understanding the evolution of the rules
and principles of the game®. The use of different spaces breaks with the idea that theoretical
Physical Education classes should always be held in classrooms, as well as that discussions and
reflections on the content would “steal” movement time?%*°,

Regarding the safety strategy, more specifically regarding the act of forwarding
authorizations to parents for the completion of certain content, Franco® emphasizes that when
students are injured in activities that deviate from traditional content, a much greater burden
falls on the teachers' responsibility. Therefore, the action of forwarding authorizations and
having planning in accordance with the guiding documents can provide greater security for
students and teachers. Still on this subject, Franco® (p. 268) reinforces that the teacher must be
bold and implement diverse content, because “[...] the teacher must be firm in what they intend
to achieve. You must base your goals, provide security, take risks, communicate with your boss,
and do it. But never, ever stop daring."

48,49
h™,
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Conclusions

This study investigated teachers from the Municipal Education Network of Sao Jose,
who diversified the content in School Physical Education classes, with the aim of analyzing the
strategies used by elementary school teachers to provide content diversification. Different
strategies were revealed by the participants, such as: constantly seeking updates, building
positive relationships with students, adapting materials and spaces, using technological
resources, creating connections with the community, developing interdisciplinarity, fostering
student protagonism, conducting theoretical classes, and ensuring the safety of addressing
certain content through authorizations requested from students' guardians.

Teachers valued solutions to the problems and difficulties they encountered in order to
diversify the content. However, there is a need for education networks to organize training to
provide support, ideas and strategies to assist teaching in the face of difficulties in the school
context. Meeting with other teachers and sharing their actions can encourage and help other
colleagues in the field.

The restrictions caused by the COVID-19 pandemic made it impossible to observe
classes taught by teachers and also made it difficult for teachers to access and participate in
face-to-face interviews. Therefore, further studies are recommended to deepen, through
qualitative procedures, the methodologies and strategies adopted by teachers and the students'
perception of the strategies used by teachers.

It is hoped that Physical Education teachers, especially future teachers and those
entering the career, will be inspired by the strategies shared by the participants of this study to
dare to implement a “new” Physical Education in Schools, with more balanced times and spaces
to allow for greater diversification of content throughout the nine years of elementary school.

References

1.Silva J. Planejamento e implementac&do de contedidos na educacéo fisica escolar: percepcdo de professores do
ensino fundamental. [Dissertacdo de Mestrado] Floriandpolis: Universidade Federal de Santa Catarina.
Programa de P6s-Graduagdo em Educacédo Fisica; 2021. [cited 2025 Jan 27]. Available from:
https://repositorio.ufsc.br/handle/123456789/226901.

2. Ministério da Educagdo [Internet]. Base Nacional Comum Curricular. Brasilia: MEC, 2017. [cited 2021 Mar
27]. Available from: http://portal.mec.gov.br/conselho-nacional-de-educacao/base-nacional-comum-
curricular-bncc

3. Tavares NS, Wittizorecki ES, Molina Neto V. A Educacdo Fisica nos anos finais do ensino fundamental, suas
formas e seus lugares no curriculo escolar: um estudo de revisdo. Mov [Internet] 2018; 24(1):275-290. DOI:
https://doi.org/10.22456/1982-8918.62986

4. De Araljo SN, Rocha LO, Bossle F. Sobre a monocultura esportiva no ensino da Educagdo Fisica na escola.
Pensar a Pratica 2018;21(4):824-835. DOI: https://doi.org/10.5216/rpp.v21i4.50175

5. Silva J, Backes AF, Cardoso AA, Farias GO, Nascimento JV. Contelidos e suas dimensfes na educacéo
fisica escolar no ensino fundamental: um estudo de revisdo. Mov 2022;28(1):e28052. DOI:
https://doi.org/10.22456/1982-8918.114307

6. Betti ICR. O que ensinar: a perspectiva discente. Rev Paul Educ Fis 1995;27-30. DOI:
https://doi.org/10.11606/issn.2594-5904.rpef.1995.139398

7. Rosario LFR, Darido SC. A sistematizacdo dos contetidos da Educacédo Fisica na escola: a perspectiva dos
professores experientes. Motriz 2005;11(3):167-178. DOI: https://doi.org/10.5016/78

8. Impolcetto FM, Darido SC. Uma introducéo ao livro. In: Darido SC, editora. Educacéo Fisica Escolar:
compartilhando experiéncias. 1.ed. S&o Paulo: Phorte; 2011, p. 15-21.

9. Gariglio JA. Fazeres e saberes pedagogicos de professores de Educaco Fisica. 1.ed. ljui: Unijui, 2013.

10. Darido SC. Os contetidos da Educacéo Fisica escolar. In: Darido SC, Rangel ICA, editores. Educacédo
Fisica na escola. 1.ed. Rio de Janeiro: Guanabara Koogan; 2005, p. 64-79.

J. Phys. Educ. v. 36, €3643, 2025.


https://repositorio.ufsc.br/handle/123456789/226901
http://portal.mec.gov.br/conselho-nacional-de-educacao/base-nacional-comum-curricular-bncc
http://portal.mec.gov.br/conselho-nacional-de-educacao/base-nacional-comum-curricular-bncc
https://doi.org/10.22456/1982-8918.62986
https://doi.org/10.5216/rpp.v21i4.50175
https://doi.org/10.22456/1982-8918.114307
https://doi.org/10.11606/issn.2594-5904.rpef.1995.139398
https://doi.org/10.5016/78

Page 12 of 14 Silvaetal.

11. Gonzales FJ, Fraga AB. Afazeres da Educacdo Fisica na escola: planejar, ensinar, partilhar. 1.ed. Erechim:
Edelbra, 2012.

12. Zanotto L, Barbosa LF. O hip hop na Educacéo Fisica: um contexto de planejamento interdisciplinar. Rev
Corpoconsciéncia 2019 [cited 2020 Fev 22];23(2):37-48. Available from:
https://periodicoscientificos.ufmt.br/ojs/index.php/corpoconsciencia/article/view/8426

13. Silva J, Alencar A, Salles WN, Resende R. O ensino da danga na educacao fisica escolar: Um relato de
experiéncia fundamentado no ensino centrado no aprendiz. Rev Port Educ 2022;35(2):148-166. DOI:
https://doi.org/10.21814/rpe.18801

14. So MR, Betti M. Sentido, mobilizacdo e aprendizagem: as relacBes dos alunos com os saberes das lutas nas
aulas de Educagdo Fisica. Mov 2018;24(2):555-568. DOI: https://doi.org/10.22456/1982-8918.70995

15. Silva J, Cardoso AA, Pereira MPVC, Farias GO. Ensino das lutas na Educacdo Fisica escolar; um relato de
experiéncia fundamentado no ensino centrado no aprendiz. Rev Prat Doc 2020;5(2):823-842. DOI:
https://doi.org/10.23926/RPD.2526-2149.2020.v5.n2.p823-842.id760

16. Carride CA, Moura CS, Schiavon LM, Bortoleto MAC. O ensino da ginastica de Itatiba/SP: de volta as
escolas. Motriv 2017;29(51):83-99. DOI: https://doi.org/10.5007/2175-8042.2017v29n51p83

17. Moreira GC, Nascimento RK, Cardoso AA, Sampaio GBS, Bezerra LA, Farias GO. Ginastica no contexto
escolar: uma revisdo sistematica. Rev Corpoconsciéncia 2020;24(2):29-41. Available from:
https://periodicoscientificos.ufmt.br/ojs/index.php/corpoconsciencia/article/view/10298

18. Tahara AK, Darido SC. Diagnoéstico sobre a abordagem das praticas corporais de aventura em aulas de
Educagdo Fisica escolar em Ilhéus/BA. Mov 2018;24(3)973-986. DOI: https://doi.org/10.22456/1982-
8918.75302

19. Inécio H, Sousa CC, Machado LF. A presenca das préaticas corporais de aventura em escolas pablicas da
regido metropolitana de Goiania: um estudo exploratério. Motriv 2020;32(63):1-16. DOI:
https://doi.org/10.5007/2175-8042.2020e76350

20. Faria BA, Bracht V, Machado TDS, Moraes C, Ribero U, Quintdo F. Inovacao pedagdgica na Educagdo
Fisica: o que aprender com préticas bem sucedidas? Agora Educ Fis Deport 2010 [cited 2020 Fev
22];12(1):11-28. Available from: https://dialnet.unirioja.es/servlet/articulo?codigo=3217498

21. Alves LTO, Grassi GN, Silva RN, Maldonado DT, Santos Freire E. Pratica pedagdgica inovadora nas aulas
de Educacdo Fisica escolar: percepcdes de estudantes e de um professor. Biomotriz 2018 [cited 2025 Sept
11];12(2):81-101. Available from:
https://www.researchgate.net/publication/327382209 Pratica_Pedagogica_Inovadora nas_aulas_de Educaca

o_Fisica Escolar_percepcoes_de_estudantes e de um_professor

22. Denzin NK, Lincoln SY. O planejamento da pesquisa qualitativa: teorias e abordagens. 2.ed. Porto Alegre:
Artmed, 2008.

23. Creswell JW. Qualitative Inquiry & Research Design: Choosing among Five Approaches. 3.ed. Thousand
Oaks, CA: SAGE, 2013.

24. Sparkes A, Smith B. Qualitative research methods in sport, exercise and health: from process to product.
1.ed. London: Routledge, 2014.

25. Bucholtz M. The politics of transcription. J pragmatic 2000;32(10):1439-1465. DOI:
https://doi.org/10.1016/S0378-2166(99)00094-6

26. Bardin L. Andlise de conteudo. 1.ed. S&o Paulo: Edi¢Bes 70, 2011.

27. Freire P. Pedagogia da autonomia: saberes necessarios a pratica pedagégica. 1.ed. Sdo Paulo: Paz e Terra.
1996.

28. Bento JO. O desporto escolar e as novas exigéncias de formacgdo de docentes. Bol Socied Port Educ Fis
1991[cited 2020 Fev 22];2(3):53-56. Available from: https://boletim.spef.pt/index.php/spef/issue/view/3

29. Costa FC. Formagdo de professores: objectivos, contelidos e estratégias. Rev Educ Fis UEM 1996 [cited
2020 Fev 22];5(1):26-9. Available from:
https://periodicos.uem.br/ojs/index.php/RevEducFis/article/view/3982

30. Farias GO. Percurso profissional dos professores de Educacdo Fisica: rumo a pratica pedagogica.
[Dissertacao de Mestrado] Florianopolis: Universidade Federal de Santa Catarina. Programa de Pds-
Graduacdo em Educacdo Fisica; 2000 [cited 2020 Fev 22]. Available from:
http://repositorio.ufsc.br/xmlui/handle/123456789/78817

31. Feitosa WMN, Nascimento JV. Competéncias do profissional de Educacédo Fisica para a docéncia,
treinamento esportivo e orientacdo de atividades fisicas. In: Folle A, Farias GO, editores. Educagdo Fisica:
pratica pedagdgica e trabalho docente. (Temas em movimento). 1. ed. Floriandpolis: Ed. da UDESC; 2012, p.
87-104.

J. Phys. Educ. v. 36, €3643, 2035.


https://periodicoscientificos.ufmt.br/ojs/index.php/corpoconsciencia/article/view/8426
https://doi.org/10.21814/rpe.18801
https://doi.org/10.22456/1982-8918.70995
https://doi.org/10.23926/RPD.2526-2149.2020.v5.n2.p823-842.id760
https://doi.org/10.5007/2175-8042.2017v29n51p83
https://periodicoscientificos.ufmt.br/ojs/index.php/corpoconsciencia/article/view/10298
https://doi.org/10.22456/1982-8918.75302
https://doi.org/10.22456/1982-8918.75302
https://doi.org/10.5007/2175-8042.2020e76350
https://dialnet.unirioja.es/servlet/articulo?codigo=3217498
https://www.researchgate.net/publication/327382209_Pratica_Pedagogica_Inovadora_nas_aulas_de_Educacao_Fisica_Escolar_percepcoes_de_estudantes_e_de_um_professor
https://www.researchgate.net/publication/327382209_Pratica_Pedagogica_Inovadora_nas_aulas_de_Educacao_Fisica_Escolar_percepcoes_de_estudantes_e_de_um_professor
https://doi.org/10.1016/S0378-2166(99)00094-6
https://boletim.spef.pt/index.php/spef/issue/view/3
https://periodicos.uem.br/ojs/index.php/RevEducFis/article/view/3982
http://repositorio.ufsc.br/xmlui/handle/123456789/78817

Content diversification in school physical education Page 13 of 14

32. Bagnara IC, Fensterseifer PE. O desafio curricular da Educacéo Fisica escolar: sistematizacfes de uma
pesquisa-acdo na escola publica. Mov 2019;25(e25008):01-11. DOI: https://doi.org/10.22456/1982-
8918.82888

33. Souza AL, Tavares O. A percepcdo discente em relacdo as aprendizagens dos contelidos atitudinais nas aulas
de Educagéo Fisica escolar: um estudo de caso. Motriv 2019;31(58):1-16. DOI: https://doi.org/10.5007/2175-
8042.2019e56259

34. Belotti SHA, Faria MA. Relagéo professor/aluno. Saberes da Educacéo 2010 [cited 2020 Fev 22];1(1):01-12.
Available from: https://docs.uninove.br/arte/fac/publicacoes/pdfs/salua.pdf

35. Costa LCA, Nascimento JV, Vieira LF. Ensino dos esportes coletivos de invasdo no ambiente escolar: da
teoria a pratica na perspectiva de um modelo hibrido. Rev Educ Fis UEM 2016;27(1):01-14. DOI:
https://doi.org/10.4025/jphyseduc.v27i1.2709

36. Veloso LHO, Soares RG, Copetti J. A relacdo da afetividade professor/aluno no processo de ensino-
aprendizagem. Rev Insignare Sci 2020;3(5):60-76. DOI: http://dx.doi.org/10.36661/2595-
4520.2020v3i5.11284

37. Tokuyochi JH, Bigotti S, Antunes FH, Cerencio M, Dantas LEPBT et al. Retrato dos professores de
Educacéo Fisica das escolas estaduais do estado de S&o Paulo. Motriz 2008;14(4):418-428. DOI:
https://doi.org/10.5016/1361

38. Barroso AL, Barros AM, Impolcetto FM, Colpas RD, Darido SC. Objetivo, contetidos, metodologia e
avaliacéo. In: Darido SC, editora. Educagéo Fisica Escolar: compartilhando experiéncias. 1.ed. Sdo Paulo:
Phorte; 2011, p. 24-33.

39. Hess CM, Moreira EC, Toledo E. Dematerializing physical education in public schools: an indication of
permanence. Motriz 2018;24(2):01-06. DOI: https://doi.org/10.1590/S1980-6574201800020003

40. Nardon TA, Gonzélez FJ. Jogos e brincadeiras: o ensino mediado pelas tecnologias da informacéao e
comunicagdo. Motriv 2019;31(59):1-15. DOI: https://doi.org/10.5007/2175-8042.2019e58147

41. Lima MR, Mendes DS, Lima EM. Exergames na Educagdo Fisica Escolar como potencializadores da acgao
docente na cultura digital. Educ Rev 2020;36(1):1-21. DOI: https://doi.org/10.1590/0104-4060.66038

42. Ministério da Educacdo [internet]. Proposta curricular para a educagdo de jovens e adultos: Educagdo
Fisica. v. 3, Brasilia: MEC; SEF, 2002. [cited 2020 Fev 22]. Available from:
http://portal.mec.gov.br/secad/arquivos/pdf/eja_livro_01.pdf

43. Silva J, Backes AF. A prética do basquetebol na educacéo Fisica escolar: para além dos muros da escola. In:
Brancher EA, Salvati DO, editores. Boas préaticas na Educac¢do Fisica catarinense. 6. ed. Floriandpolis:
CREF3/SC; 2020, p. 10-24.

44, Freire P. Carta de Paulo Freire aos professores. Ensino Basico. Ensinar, aprender: leitura do mundo,
leitura da palavra. Estud Av 2001;15(42):259-268. DOI: https://doi.org/10.1590/S0103-
40142001000200013

45. Weimer M. Learner-centered teaching: Five key changes to practice. 1.ed. John Wiley & Sons, 2002.

46. Zabala A. A prética educativa como ensinar. 1.ed. Porto Alegre: Artmed, 1998.

47. Rodrigues HA, Darido SC. As trés dimensdes dos contetidos na pratica pedagdgica de uma professora de
educacdo fisica com mestrado: um estudo de caso. Rev Educ Fis UEM 2008;19(1):51-4. DOI:
https://doi.org/10.4025/reveducfis.v19i1.4314 .

48. Bocchini D, Maldonado DT. Andando sobre rodas nas aulas de Educacéo Fisica Escolar. Motriv
2014;26(43):277-286. DOI: https://doi.org/10.5007/2175-8042.2014v26n43p277

49. Baia AC, Bonifacio IM, Machado RB. Futebol americano e beisebol em aulas de Educacéo Fisica:
experiéncias em debate. Iniciag Form Docente 2016;2(2):1-15. DOI: https://doi.org/10.18554/i&fd.v2i2.1540

50. Barros AM, Gabriel RZ. Lutas. In: Darido SC, editora. Educagéo Fisica Escolar: compartilhando
experiéncias. 1.ed. Sdo Paulo: Phorte; 2011, p. 75-96.

51. Franco LCP. Atividades Fisicas de Aventura. In: Darido SC, editora. Educacéo Fisica Escolar:
compartilhando experiéncias. 1.ed. S&o Paulo: Phorte; 2011, p. 267-285.

Acknowledgments: this work was carried out with support from the Coordination for the Improvement of Higher
Education Personnel - Brazil (CAPES) - Financing Code 001.

CRediT author statement

Jaqueline da Silva: she was responsible for contributing substantially to the conception and design of the study,
analysis, interpretation and discussion of the data, writing, formatting the article and approval of the submitted
version; Ana Flavia Backes: she was responsible for contributing substantially to the conception and design of the

J. Phys. Educ. v. 36, €3643, 2025.


https://doi.org/10.22456/1982-8918.82888
https://doi.org/10.22456/1982-8918.82888
https://doi.org/10.5007/2175-8042.2019e56259
https://doi.org/10.5007/2175-8042.2019e56259
https://docs.uninove.br/arte/fac/publicacoes/pdfs/salua.pdf
https://doi.org/10.4025/jphyseduc.v27i1.2709
http://dx.doi.org/10.36661/2595-4520.2020v3i5.11284
http://dx.doi.org/10.36661/2595-4520.2020v3i5.11284
https://doi.org/10.5016/1361
https://doi.org/10.1590/S1980-6574201800020003
https://doi.org/10.5007/2175-8042.2019e58147
https://doi.org/10.1590/0104-4060.66038
http://portal.mec.gov.br/secad/arquivos/pdf/eja_livro_01.pdf
https://doi.org/10.1590/S0103-40142001000200013
https://doi.org/10.1590/S0103-40142001000200013
https://doi.org/10.4025/reveducfis.v19i1.4314
https://doi.org/10.5007/2175-8042.2014v26n43p277
https://doi.org/10.18554/i&fd.v2i2.1540

Page 14 of 14 Silvaetal.

study, analysis, interpretation and discussion of the data, writing, formatting the article and approval of the
submitted version; Allana Alencar: she was responsible for contributing substantially to the conception and design
of the study, analysis, interpretation and discussion of the data, writing, formatting the article and approval of the
submitted version; Gelcemar Olivera Farias: she was responsible for contributing substantially to the conception
and design of the study, analysis, interpretation, writing and approval of the submitted version; Sandy Dorian Isla
Alcose: he was responsible for contributing substantially to the conception and design of the study, analysis and
approval of the submitted version; Juarez Vieira do Nascimento: he was responsible for contributing substantially
to the conception and design of the study, interpretation, writing and approval of the submitted version.

ORCID

Jaqueline da Silva: https://orcid.org/0000-0002-5248-3679

Ana Flavia Backes: https://orcid.org/0000-0002-3949-8809

Allana Alencar: https://orcid.org/0000-0002-0280-7567

Gelcemar Oliveira Farias: https://orcid.org/0000-0003-3552-3437
Sandy Dorian Isla Alcoser: https://orcid.org/0000-0003-1330-3716
Juarez Vieira do Nascimento: https://orcid.org/0000-0003-0989-949X

Editor: Carlos Herold Junior.
Received on Jan 17, 2025.
Revised on July 5, 2025.
Accepted on July 7, 2025.

Corresponding author: Jaqueline da Silva, jaqueline.dasilva@ielusc.br

J. Phys. Educ. v. 36, €3643, 2035.


https://orcid.org/0000-0002-5248-3679
https://orcid.org/0000-0002-3949-8809
https://orcid.org/0000-0002-0280-7567
https://orcid.org/0000-0003-3552-3437
https://orcid.org/0000-0003-1330-3716
https://orcid.org/0000-0003-0989-949X

